Thematic

Analysis (TA) of
Qualitative Data




Intended Learning Outcomes

T codes and themes.

ypes of coding used in TA




Lecture outline




Transcribing interview data
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Tips for Transcribing Interview Data




Data
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What is Thematic Analys




Thematic Analysis

= Thematic analysis is the most common form of analysis in
gualitative research

=t emphasizes pinpointing, examining, and recording patterns
(themes) within data

= Themes are patterns across data sets that are important to
the description of a phenomenon and are associated to a
specific research gquestion

= The themes become the categories for analysis

= Thematic analysis is performed through the process of coding
in six phases to create established, meaningful patterns. These
phases are: familiarization with data, generating initial codes,
searching for themes among codes, reviewing themes,
defining and naming themes, and producing the final report.
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Braun & Clarke’s six-phase
framework for doing a thematic
sEWAR
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Step 1: Become
familiar with the
data

Step 2: Generate Step 5: Define themes
initial codes

Step 3: Search for  Step 6: Write-up
themes
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Braun & Clarke’s six-phase framework for doing a the

Ry C Clar YNNL
(Braun & Clarke. 2006)
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Step 1: Become familiar with the data
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Example on rough notes made on interviews
transcripts (Research focus, question: What are
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Step 2: Generate initial codes - Types of

coding

—
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Example on codes

The purpose of
feedback

Emotional response to
feedback

Help to learn what you’re doing wrong.

Unable to judge whether question has been answered.
Unable to judge whether question interpreted Properly.
Improving grade.

Improving structure.

Like to get fdbk (Feedback)

Difficult for L (Lecturers) to predict impact
Student variability in response to feedback

Fdbk taken personally initially

Don’t want to get fdbk if haven’t done Well.
Reluctance to hear criticism.

Fear of possible criticism.

Want fdbk in L’s (Lecturers) office as emotional response
difficult to manage in public.

Negative fdbk can be constructive.

Negative fdbk can be framed in a supportive way



Example on codes

/ membel '
A ; ler man ( he’ ) who provided care for nis fﬂifﬁ% ﬁyjiﬁ}fﬁ fered from
She doesn’t get the care She gets agitated and Wife’s role in the Being caught in a cycle
she wants. Then she gets makes a scene abusive situation of violence
worked up, screaming,
kicking, making a scene
He goes crazy then He responds and “goes Husband’s role in the Being caught in a cycle
crazy” abusive situation of violence
After these episodes | After these episodes | Evidence of abuse Being caught in a cycle

think is when | have seen
the bruises

have seen bruises of violence



Step 3: Search for themes
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Step 4: Review themes




Step 4: Review themes (Continued)

- Therefore, Feedback as potentially threatening ~rated as =




Step 4: Review themes (Continued)




Step 4: Review themes (Continued)
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Step 5: Define Themes
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Step 6: Write-up

member checking (




Write- up (One theme in a
Results section in a
research paper).

April 2022

Acknowledging patients’ emotions and expressing
physicians’ caring emotions

Even though patients neither verbalized their emotions nor their real
concerns, they stll wanted them to be addressed. One panent ex-
plained: ‘1 wish that he could have asked why you are so depressed
about this ... unless they ask, you will not say anything’. Patients ex-
pected physicians to notice their emotional cues and deal with them.
A patient confessed: ‘I was coming in crying and sobbing; maybe
he understond on his own that 1 always take things more nega-
nvely’. They also wanted physicians to express emonons through
verbal remarks, facial expressions, and body language. One patient
remarked: *l know that there won't be emotions involved, but he had
a permanent poker face’. Interestingly, physicians thought they *do
not express emotions to the patient”, but they show care by asking
‘what is hurting them and give them something for the pain’. When
one of the physicians was asked if he understood and addressed the

patent’s concerns, he replied: ‘indirectly; well I examined her...We
gave her an injection for the pain, so she felt thar we were taking care

of her medically’. A common justificarion was that if the *patient was
sicker; I would have interacted with her differently’.
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